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Introduction

Education in Greece is compulsory for all children between the ages of 6 and 15 and
normally includes primary (demotiko) and lower secondary education (gymnasio).
Post compulsory education currently consists of two types of schools: Eniaia Lykeia
(academic orientation) and TEE (technical and vocational orientation). The main focal
point of educational policy is the thought that education constitutes a social resource
and the right of every citizen. Based on the laws passed by the Parliament for all
levels of education, the State seeks to democratise education by decentralising it, by
ensuring the participation of those directly involved in the educational process, by
upgrading the quality of the education provided, and by applying meritocracy in the
selection of administrative staff for education. Currently (2001-2002) there are
approximately 1.346.000 students attending primary, lower and upper secondary
education (640.414, 340.728 and 364.900 for each level respectively).

A schematic representation of the system’s structure is presented herebelow:
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The principle challenges in the Greek educational system are:
- assessment of knowledge for going to tertiary education
- the fragmentation of the country by sea which results to many scattered
communities of small number of school age children



- demographic changes both in terms of decrease of the Greek population but
also in terms of the immigrants moving into the country (raising problems at
the level of language and cultural integration).

The challenges outlined above need to be viewed in connection to the economy of the
country and the philosophy under which the system is based on. The 90’s found
Greece faced with challenges of post-industrialism without however the country
having gone through a stage of substantive industrialization which produced a re-
distribution of the labor force among the primary, secondary and tertiary sectors.
Particular characteristics of the Greek economy include: large number of employers
and self-employed and an extended public sector.

Until recently, the level of education by occupational groups revealed a clear relation
between education and social position. Since the 50’s education functioned as a
channel of upward mobility of the children of the lower strata, mainly toward the
service sector, a trend that appears to be well enrooted in the culture and to an extend
holds true even today.

The Greek education system is highly centralized. General and particular goals and
policy are conceived, formulated and issued by the Ministry of National Education
more and more authority is incrementally issued to lower authorities. The
predominant educational reforms were made in 1985 and 1997. The 1985 Law has a
liberal ideology and its set goals are the promotion and development of the student’s
personality and creativity by means of child-centered active and participatory teaching
and learning elements that are embedded in the reform. However, everyday
educational practices focused, and to an extend continuous to do so, on transmitting
and acquiring fixed knowledge and adopted rather traditional teaching methods —
which reinforced the existence of frontistiria'. This aspect of the educational practice
clearly supported a mode of selection for higher education based on assessment of
knowledge acquired from specific textbook items which in turn promoted the same
education practice.

At the current stage and on the spirit of the 1985 reform and on the bases of the
legislative arrangements of the 1997 Law the Ministry of National Education and
Religious Affairs formulates and implements legislation, coordinates and evaluates
regional services, administers financial support, approves primary and secondary
school curricula and appoints teaching staff. The prefectures (or, in large prefectures,
the education offices) supervise schools, facilitate co-ordination between schools and
have responsibility for school buildings and equipment. The head teacher co-ordinates
school activities and is responsible for ensuring that the school satisfies legal
requirements. Teachers’ councils implement curricular regulations and monitor
student attendance and discipline. School committees have administrative
responsibilities and manage budgets for heating, lighting, school repairs and
equipment.

Higher education institutions are self-governing, under the auspices of the Ministry of
National Education and Religious Affairs.

! Frontistiria are privately owned learning institutions offering complementary training to students
preparing for exams or that need additional instruction.



The specific changes that were instituted in the Hellenic education by the 1997
Law/reform include:

1.

2.

8.

The Unified Upper Secondary School (Eniaio Lykeio) was instituted, which is
gradually replacing all the existing types of upper secondary school (lykeio).
The admission procedure for higher education was changed, with emphasis on
assessing the all-round performance of pupils in the 2™ and 3™ grades of
lykeio.

The operation of kindergartens and primary schools was established on an all-
day basis (gradual implementation)

Second Chance Schools were set up for young people who are older than 18
and who have not completed their compulsory education.

The drawing up of a comprehensive curriculum framework for primary and
secondary school began.

Provisions were made for the evaluation of teachers and the teaching task.
Examinations were instituted for the hiring of teachers in primary and
secondary education, and the precedence list (epetirida) is to be abolished
gradually over the next five years.

Regional Counselling and Orientation Centres were established.

More recently legislation interventions made in the period 2000-2001 include:

1.

Improvements have been made to the 1997/98 reform, regarding the access
system to Higher Education and the hiring of educators. In the case of the first
one notes a less rigid textbook based assessment system which exhibits
features of analysis, association, critical thinking etc. in this regard one can
claim that attempts are made to reach congruency between the curriculum and
its contents and the assessment for access to higher education system.
Legislation regarding the fields of Special Education, decentralisation of
education, training and evaluation of educators has been reformed (Law
2986/2002).

Technological Education Institutes have been upgraded by being incorporated
in Higher Education which now consists of two parallel sectors namely: the
University and the Technological ones. (Law 2916/2001).

Regulatory Framework on Curriculum, Contents and Pedagogical
Methods, and Assessment

The curriculum for the primary and secondary levels is drawn up by the Pedagogical
Institute® and is approved by the Ministry. Compulsory subjects at primary level are
religion, Greek, mathematics, history, environmental studies, geography, science,
social studies, aesthetic studies, a foreign language and physical education. These
subjects (except environmental and aesthetic studies) are compulsory throughout
junior high school. Additional compulsory subjects at junior high level include
information technology and/or technology, ancient Greek literature, political and

% It was established (by law 1566/85) and operates as an independent public service subject to YPEPTh
with primary and secondary education as its field of responsibility.



social studies, vocational guidance and household economy. The Pedagogical Institute
provides teacher guidance but teachers choose their own teaching methods. Teaching
materials and textbooks however must be based on the curriculum approved by the
Ministry of National Education and Religious Affairs.

Table 1 below shows the subject areas covered by the number of hours and grade.

TABLE 1

A. Timetable for day gymnasia (1999-2000)

Subject Number of weekly teaching hours of grade
1 2 3"
Religious Education 2 2 2
Ancient Hellenic Literature 4 4 4
Modern Greek Language and Literature 5 4 4
History 2 2 3
Civics and Social Studies - - 2
Foreign Language (English, French or German) 6 5 5
Mathematics 4 4 4
Physics — Chemistry - 3 3
Computer Science, Technology 2 2 1
Geography 2 2 -
Biology | 2 - -
Biology I - - 2
School Vocational Guidance - - 1
Physical Education 3 3 2
Aesthetics (drama, music, arts) 2 2 2
Home Economics 1 2 -
Total 35 35 35

At the compulsory level of education assessment is not only based on performance in
the various subjects, but considered are also factors such as effort made by the pupil,
interest shown in the subject, initiatives undertaken, creativity, cooperation with other
pupils and respect for school regulations.



Aims of the Lower Secondary School

In the framework of the I-Curriculum project we will examine how the issue of “key
competencies” is addressed at the level of lower secondary education. In this context
the subsequent discussion will concentrate on the lower secondary level of schooling.
It has to be kept in mind however that the philosophy (principles, bodies, regulatory
frameworks, etc) that governs Greek education, and more specifically compulsory, is
basically the same for primary and secondary education.

The aim of lower secondary school (gymnasio), in accordance with Law 1566/85 is:
to promote, in the spirit of the broader purpose of education, the all-round
development of the pupils according to their abilities at that age and to the
corresponding demands of life.

In particular, gymnasio helps pupils:

1. To broaden their value system (moral, religious, national, humanitarian and
other values) so that they can regulate their behaviour to conform to these
precepts. To control and direct their emotional world towards creative goals
and humanitarian actions.

2. To supplement and combine the acquisition of knowledge with analogous
social reflections, so that they can deal successfully with a variety of situations
and seek solutions to life’s problems in a responsible way, in a climate of
creative dialogue and collective effort.

3. To cultivate their use of the language so that they can express their thoughts
correctly and clearly both orally and writing.

4. To develop their bodies in a normal way so that they can improve their
physical fitness and cultivate their talents and skills in movement.

5. To become acquainted with various art forms and develop aesthetic criteria
useful for their own creative expression, and

6. To become aware of their own abilities, inclinations, skills and interests; to
acquire information about various trades and professions and to try and
improve themselves within the context of their cultural, social and financial
life, so that they can develop in a balanced way both as individuals and as
future working people, understanding the equal contribution of mental and
manual work to social progress and development.

As mentioned above, the curricula and timetables in lower secondary school
(gymnasio) are drawn up and proposed to the Ministry of National Education and
Religious Affairs (YPEPTh) by the Pedagogical Institute, which also proposes the
competition for and the writing of school textbooks for pupils and teachers based on
the approved curricula. Curricula constitute full guides to the educational task, and
consist chiefly of:

1. Clearly formulated goals for each subject within the framework of the general

and special aims of the level of education in question.
2. The material to be taught structured into units.
3. Directions indicating the method and teaching aids for each subject.

The curricula are drawn up, tested experimentally, evaluated and revised according to
developments in the subject area and in the realm of education. At the same time, new



subjects are introduced into the secondary school curriculum, such as Health
Education and Consumer Education.

Indicated in the previous section is that, lower secondary school curricula are
structured on three levels, each of which corresponds to one of its three grades. At the
beginning of the school year special directions are dispatched to teachers of all
specialisations by the Pedagogical Institute regarding the goals of the subjects they
teach, together with general and particular methodological teaching instructions for
them. Textbooks for pupils and teachers are also distributed (free of charge) in state
schools.

For the last six years (since 1997) Greek compulsory education Curricula
(Programmes of Study) are governed by a “Single Framework” (founded on
principles embedded in the 1985 Reform Framework) in which the importance of
Information and Communication Technologies and the role these should play is
widely recognized. ICT is not seen only as a separate subject of study, absolutely
necessary today for the students’ technological literacy, but also as a multi-tool:
cognitive teaching, information seeking, communicating knowledge etc.

The theoretical model adopted, for introducing ICT in lower secondary education, is
characterized by the teaching of an “informatics” course and the gradual use of
computational and networking technologies as a means to support the cognitive
process for all subjects of the programme of study.

It was recently recognized however that is reality in every day school life ICT is
present solely as a separate subject in its own right (not as a tool for other subjects).
The skills intended to be developed in the frame of the Informatics course extend
beyond what might be considered as basic computer skills as the curriculum calls for
use of applications and the use of the Internet. It should be noted here that for a
variety of reasons (mainly concerned with issues of infrastructure) in many instances
(schools) what is offered to pupils is much less than prescribed by the curricular
structure.

In 2001 we see the emergence of the Cross-curricular Single Framework for Curricula
(DEPPS - the overarching framework towards which all individual subject curricula
must converge). It considers the development of various ICT skills as cross-curricular
skills and is prescribed by all subject-specific curricula. The discussion that follows
on the attainment targets is presented in a way that the distinction between the Single
Framework for Curricula (1997) and the Cross-curricula Single Framework for
Curricula —DEPPS (2001) becomes clear. It should be noted that DEPPS has not as of
today been fully implemented as the Framework calls, among other changes, for the
development of content (books), in light of that one can summize that at the current
stage the Greek Curriculum is in a state of transformation and recognize that while
DEPPS might be in effect every day practices at the school level are governed by the
1997 Framework. In Annex I excerpts of the proposal made by the Pedagogical
Institute concerning DEPPS are presented (in Greek).

In terms of curriculum issues the on-going reforms and topics of debate in education
in Greece concentrate on
e ICTs Integration in Education: Reformation and expansion of computer labs in
school units. Computer support of teaching. Expansion of All Primary
schools’ connection via Panellenic School Network.



e Curricula: Unified Cross-curricular Approach (DEPPS). ... Additional
teaching courses: ICTs
e Teachers: initial and in-service training.

In qualitative terms the reform aims at the evolution of new teaching methods with
emphasis on developing the student’s critical abilities, reinforcing self-reliance, and
promoting skills for independent study. Such an aim is in direct relation to the
objectives of the I-Curriculum project. Hopefully the project can make an impact in
the shaping of teaching methods appropriate for the Greek context making
simultaneously appropriate use of ICT.

In quantitative terms the aims intent on the:
e Expansion of curricula.
e Improvement of the students — computer ratio in schools: decrease in the
numbers of students per computer

Attainment Targets

The Single Framework for Curricula (EPSS) — Dec 1997, implies that upon
completing compulsory education and in relation to ICT the student should be in a
position to

e cxplain basic notions and terminology of Informatics (i.e. data, information,
coding, data handling, file, save, programme, software, system software etc)

e describe the operation of the more importance/basic computer units

e explain basic notions and basic terminology of current (up-to-date)
communication (network) and multimedia technology

e use with ease a computer system (graphical communication environment)

e use basic application programmes for writing and communicating, designing,
drawing, modeling, as well as searching-collecting-treating-presenting and
transmitting information etc.

e use the world wide web and utilize the services provided

e solve simple problems in a programming environment

e discuss and follow the technological development and recognize consequences
in different sectors of human activity.

The Cross-curricular Single Framework for Curricula (DEPPS) — Oct 2001, through
the teaching of Informatics, lower secondary education, foresees that the student is to:
e be able to explain and analyse basic notions and terminology of Informatics
(i.e. data, information, coding, data handling, file, save, programme, software,
system software etc)
e be aware of the operations of the main computer units and use with ease a
computer system
e use generic software tools to record (write down) their ideas, to treat and
present them in a variety of ways and means, to resolve simple problems, to
use simple projection and control models in order to simulate and test simple
problems or results from other cognitive domains



e be able to select, choose, analyse and evaluate information through different
sources (electronic encyclopedias, electronic dictionaries, www etc) and
utilize these for complex projects —individual work or teamwork

e utilize possibilities offered by Information and Communication Technologies
(ICT) to communicate, exchange views, wonder, entertain, present their ideas
and opinions (the way they choose) and apply simple knowledge of ICT in
everyday life

e develop critical skills to be able to address problems using computer and to
resolve simple problems in a programming environment

e cooperate to perform a given project, develop initiatives, design, set
objectives, ..., recognize the importance of teamwork in advancing the project,
discuss and assess their work and the work of the others

e develop an ethics code in regards to their work in the lab, the respect of the
work and differentiation of others.

Key Competencies being Pursued/Implied in the Compulsory
Education Level

A review into the related literature/documents suggests that the term key competence
is neither used in legislative texts nor in related policy papers. The closest Greek
educational terminology gets to the notion of key competence is by referring to the
intellectual and physical capabilities (dynatotites). Law 1566/85 states that the main
aim of primary and secondary education is to ‘contribute to the complete, harmonious
and balanced development of the intellectual and physical capabilities of pupils in
order to enable them to evolve into well-rounded personalities able to lead creative
lives.” The law stresses the importance of balanced personal development, rather than
one-sided development (as, for example, in excessive emphasis on its intellectual
dimension).

Selection of key competencies to be acquired by the end of compulsory education
After formulating the general purpose of education, Law 1566/85 refers to the more
specific aims of education. They include development of the personality and love for
other human beings, life and nature; the promotion of creativity and critical thinking;
understanding of art and technology; and the development of a spirit of friendship and
cooperation with other nations, etc. Within individual curricula, these objectives are
further broken down into subject-specific targets.

The general aims of education are applicable to all educational levels and can be

classified into three main dimensions:

* Knowledge and methodology
This is focused on knowledge, intellectual skills, operational skills and skills of a
methodological nature that pupils must have acquired through the teaching of each
subject when completing each level of education.

* Cooperation and communication
This dimension is focused on social skills that pupils must develop in the context of
collective projects as well as on the communication competencies and skills needed
to convey thoughts, views, information, etc.

* Interrelation between science or art and everyday life



This is focused on the development of awareness, and the ability to question and
deal with the (positive and negative) impact of the applications of science and art in
different areas of human activity.

Some skills (dexiotites) are associated with a single subject or a group of closely
related subjects (subject-specific skills), while others are concerned with a full range
of independent subjects and, as such, support effective study of all of them throughout
all levels of education (cross-curricular skills). Subject-specific skills are listed in the
Framework for Curricula (PS), while cross-curricular skills are defined in the Cross-
curricular Single Framework for Curricula (DEPPS). The latter is considered to be the
overarching framework towards which all individual subject curricula must converge.
Both frameworks are in the process of being finalised and should form the basis for
the next generation of textbooks.

Development of the following cross-curricular skills is prescribed by all subject-
spemﬁc curricula (Official Journal 1366/2000):
the skills needed to communicate (speaking, listening, reading, writing, ability
to argue logically, conversational skills) and the efficient use of figures and
mathematical concepts in everyday life;

» the skills involved in using various information sources and tools for
identification, analysis, evaluation and presentation of information on the one
hand, and protection against ‘data pollution’ on the other;

» the skills required in order to cooperate with other individuals in collective
work, through respect, recognition, optimal social interaction and the
acquisition of social skills;

» the skills needed to improve individual performance and participation through
reflection and problem-solving. This process is supported by means of critical
assessment of the work of pupils in accordance with internal and external
criteria, control, feedback and corrective intervention, and by developing the
necessary skills and planning strategies;

» the skill involved in making rational choices (at personal and social level) in
areas such as environmental protection;

» the skill needed to manage natural, financial and social resources;

» the skill required to use knowledge and ability to protect health at individual
and social level;

» the skills of creative invention and a ‘sensitive conception of art’, and the
positive acceptance and creation of works of art;

» the use of knowledge and the adoption of values to shape the personal views
needed for decision-making;

 the skill to critically examine information, values and beliefs.

Acquisition of key competencies

As it becomes evident from the above, the Greek education system attaches
considerable importance to the development of cross-curricular competencies. This
holistic approach to knowledge ensures that pupils develop the necessary
competencies for effective analysis and treatment of the issues and problems that arise
in everyday life.

Besides defining the competencies to be taught, curricula also contain guidelines on
teaching methodology and teaching tools. Teaching must be organised in such a way
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as to support the achievement of goals relating to subject-specific and cross-curricular
skills/competencies. It constitutes a single and continuous creative process that helps
pupils discover knowledge by themselves, encourages and trains them to take
initiative, conduct research, and assume control their learning environment. The
following teaching strategies are recommended:

learning through examination and discovery (active approach to knowledge),
visits to the environment (natural or human),

interactive dialogue between teacher and pupils,

narration.

According to DEPPS principles, there must be correspondence between the syllabi
and teaching methods and tools. In teaching, the ‘what’ (cognitive subject) must not
be separated from the ‘how’ (method and means). Only the combination of the two
can turn a cognitive subject into an educational ‘good’ for pupils.

The framework considers as more important for pupils ‘to learn how to learn’ than to
simply learn and in particular for them ‘to learn by doing’ through experience and
participation. Pupils learn to speak by speaking, to write by writing, how to operate a
machine by studying its design and helping to operate it.

The cross-curricular and holistic approach to knowledge is necessary for developing
the competence of pupils in such a way that they can effectively handle the issues and
problems that arise in everyday life. By devoting less time to the teaching of subject-
specific knowledge and more to the importance of cross-curricular issues, this
approach makes the best possible use of school time. While theory and practice at the
regulatory level go hand in hand the reality is that putting it into effect remains a
challenge.

Latest developments in relation to key competencies

A project to introduce new information and communication technology (ICT) and
improve computer literacy has just been launched in primary schools. In its initial
stage, schools were asked to state their needs regarding the supply of personal
computers and the retraining of teaching staff in this field. At the same time,
considerable effort is being devoted to editing software programmes in Greek and
(re)training teachers in ICT.

A pilot scheme involving a certain number of pre-primary, primary and lower
secondary schools is testing the introduction of a ‘flexible zone’ into the school
timetable. This scheme sets aside two to four lessons a week for cross-curricular
activities. In primary education, the zone is meant to promote initiative, cooperation
and critical thinking, etc. In secondary education, the flexible zone is called a zone for
innovative activities and is supposed to support the acquisition of subject-specific
competencies. The main aim is to develop communication competence (speaking,
listening, reading, writing, ability to argue logically, interactive communication), skill
in using figures and mathematical concepts, the responsible use of ICT, cooperation,
the skill needed to improve individual performance, problem-solving, rational
decision-making, resource management, health protection, inventiveness, artistic
judgment, the expression of personal opinions, social skills and criticism.
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ICT and DEPPS

As stated earlier recognized in DEPPS is the role ICT can play in achieving the set
goals. At the compulsory education level, today according to the existing regulatory
arrangements ICT (Informatics) is to be “taught” as a subject matter course in the
lower secondary education whereas at the primary education level attempts are made
to introduce/implement ICT in the various subject matter courses from a holistic
perspective. An outline of the curriculum for the two levels is given herebelow:

Primary Level
Class Cognitive General Aims Principle Indicative
Domain Axes Concepts of Cross-
curricula Perspective
12" | I get to know | Recognition and functionality of a Technology
the computer typical information system. System
Precautions, ergonomy. Hygiene
Correct body position. Cooperation
Recognize the use of the computer
and its use in the immediate family
and social environment.
I play and learn | Open-close an application, initially | Operation
with the with help and eventually moving Progress
computer towards autonomy Speed
Browsing texts, pictures and hearing | Expression
of sounds and music from pre-
prepared multimedia applications
Image-shape creation, repetition,
movement
I communicate | Demonstration of selected web sites | Communication
electronically Space-Time
Speed, Progress
379.4™ | 1 get to know First acquaintance with computers Technology, Progress
the computer GUI Communication,
Structure
Symbolism
I play and learn | Typing simple text, drawing Creation, Expression
with the Information seeking in dictionaries, | Space-Time
computer encyclopedias etc Organization,
File saving and opening initially Classification
with help and eventually moving Change, Adaptation
towards autonomy.
I communicate | Visiting selected web sites Communication
electronically Space-Time
5™ 6™ | I get to know The computer as a unified system System
the computer Organization
I write and draw | Simple text processing Creation, Expression
Inserting picture in text Space-Time
File Saving and retrieval Organization
I control and | Use of a simple programming Problem
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program language (Logo like) for controlling | Organization, Distinction
and programming the computer Change, Adaptation
Communication
Interaction
I create — Information searching, collection, Organization
discover — get selection Distinction
acquainted Processing
Interaction
I communicate | Use of e-mail initially with help and | Communication
electronically eventually moving towards | Space-Time
autonomy Technology
Progress
The computer Use of the computer in everyday life | Technology
and its Discussion - questioning Communication,
applications Cooperation
Variation, Balance
Interrelation
Space-Time
Position, Problem
Adaptation, Exploitation
Utilization
Lower Secondary Level
Class Cognitive General Aims Principle Indicative
Domain Axes Concepts of Cross-
curricula Perspective
1™ I get to know Basic Informatics notions Technology
the computer as | Historical presentation of the System, Change
a unified system | development/evolution of computers | Code, Communication,
The hardware of the computing Time-Space,
system Hygiene
The software of the computer Cooperation
system
Hardware, software and data
protection, Ergonomy-Precautions
I communicate | The communication graphical Communication,
with the environment Technology
computer The web browser environment Expression, Aesthetics
Symbolism
Time-Space
Use of Expression (writing-painting) with Communication,
expression, computer assistance Technology
communication, | Information and communication Expression, Symbolism
discovery and using the Internet Time-Space
creativity tools | Organization, cooperation, Change, Progress
programming, contribution to the Cooperation
team goals Interaction
Undertaking responsibilities
The computer Computer uses in everyday life (in Technology
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in school and school, home, banks etc) Communication,
everyday life Expression
Time-Space
Change, Progress
Cooperation,
Exploitation
Interaction
2m I get to know Computer units System
the computer as | Multimedia computers (their Time-Space
a unified system | characteristics) and the multimedia | Communication
applications Symbolism, Code
Representation of the information Organization
using computer Part-Whole
Computer networking- Networks
and their operational exploitation
I communicate | Discovery with the “assistance” the | Technology
with the computer can provide Linearity
computer Saving and managing files Interaction
Organization, Change
Use of Use of tools: numerical processing Technology,
expression, and graphical presentation of data Communication
communication, | Presentation tool Time-Space
discovery and Information and communication Taxonomy, Exploitation
creativity tools | using the Internet Change, Problem
Expression
Validity, Cooperation
The computer Changes and consequences in the Technology, Work
in profession work environment due to the new Time-Space
technologies introduction and use. Exploitation
Emerging needs Change, Adaptation
Necessity
3m I get to know Programming languages Problem, Solution

the computer as
a unified system

Basic steps of solving a problem
with the computer use
Programme development and
execution

Evaluation, Organization
Succession,
Differentiation

Change, Adaptation
Communication
Interaction

Use of
expression,
communication,
discovery and
creativity tools

Multimedia application development

Expression, Aesthetics
Interaction

Linearity

Cooperation, Evaluation

The computer

The influence of Information and

Technology, Civilization

in society and Communication Technologies on Digital world
civilization science, art, civilization, language, Environment,
environment, quality of life etc Communication
Interaction
Employment, Progress
Exploitation

14




Annex II presents the Informatics/ICT Programme of Study for Compulsory
education. It should be noted that this document is not available in English and the
authors of this report, after considerable reflection, decided that its translation does
not in any way contribute to the understanding of the process of key skill development
with ICT/for ICT in Greece as it is the effects of its implementation that is value
rather than the document itself — especially since DEPPS is not in full effect today.

Conclusions

Unquestionably the current legislative frameworks and associated directions on
education in Greece can be characterized by their intension to promote key
competencies development for lifelong purposes via a holistic approach in which ICT
plays a central role. In this respect the “curriculum” recognizes the impact of ICT to
enhance the achievement of the educational goals but at the same time recognizes the
need for basic ICT skills development in an incremental way.

A reflection in the “institutionalisation” of the intended curriculum in Greece is
characterized by a developmental process which, while maintaining the spirit of the
1997 reform framework is incrementally “improved” in a search to find means and
methods commensurate to the achievement of the desired goals.

At the current stage ICT is “taught” at the compulsory education level as a separate
subject which, from a curriculum point of view, enhances the development of basic
computer skills for living. Factors intrinsic to the education system appear to imped
upon the implementation of the course(s) on Informatics as it is prescribed by the
curriculum.

The subsequent activity in I[-Curriculum will take the research team to the
field/classrooms with the intension of studying the actual curriculum which is to be
mapped into the intended one and thereafter explain their discrepancies. The
challenge will be on the identification of factors that promote and/or imped upon the
development of key competencies and skills for “life purposes” as these have been
discussed and elaborated upon in the first section of the project’s first deliverable.
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Annex I

Excerpts of the Proposal made by the Pedagogical Institute
concerning DEPPS (in Greek)
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ATAOEMATIKO ENIAIO ITAAIXIO IPOTPAMMATQN XITIOYAQN (A.E.ILILX.)
Ko
ANAAYTIKA ITPOI'PAMMATA XIIOYAQN (A.ILX.)
YIHHOXPEQTIKHX EKITAIAEYXHX

AuTA gival n véa TTpdTaon Tou MNaidaywyikoU lvaTiTouTou TTou TTPOAABE w¢ atroTéAeaua TnNG oulATNoNG KE
TNV Exmraideutikh KoivotnTa Kai TG e0wTePIKNG agloAdynong. H oulAtnon auth £yive pe Baon Tnv €mmionun
mpoTacn Tou YIEMO - IM.1., 18-10-2001

1.MpdAoyoc - 2.Eicaywyn - 3.EAAnvIKA TAwooa yia 70 AnuoTiké - 4.EAAnvIKA FAwooa - AoyoTtexvia yia 10
[upvaoio - 5.Apxaia - EikaoTikd 6.9£atpo 7.0pnokeuTikd 8.1aTopia 9.KoivwvikA Kail MoAiTik Aywyn
10.MabnuaTtikd - 11.MeAétn MepiBaAAovioc 12.Mouoikn 13.A.E.MM.M.%. =évwv TAwoowyv 14.A.11.3. AyyYAIKWV
15.A.T1.2. TaANkwy - 16.A.T1.2. Teppavikwy 17.01kiak Oikovouia 18.MAnpogopikn 19.2EM 20.TexvoAoyia
21.9Quoikéc EmiotAuec - BioAovia - 22.Quaoikn - Xnueia 23.A.MN.2. Epsuvw 10 Puoikd Koouo 24 .A.MN.3.
ewAoviac - M'ewypaeiac 25.Puoikn Aywyn - 26.Nnmmaywyeio 27.EuéAiktn Zwvn 28.Aywyn Yyeiac
29.0Aupummokn Maideia 30.MMepiBarrovTikr) EkTTaidsuon - 31.00nyiec yia Touc ouyypageic 32.Mpodiaypa®éc
oxoAKwV BiIBAiwv 33.EvdeikTikA BiBAloypaia

1. EIZArQrH

O1 TTOIKIAEG KOIVWVIKEG, TTOMITIKEG, OIKOVOUIKEG KAl TTONMITIOUIKEG OUVORKES TNG ETTOXAG YOG £XOUV
WG KUPIO XAPAKTNPIOTIKG TN PEUCTATNTA, N OTToia ETTITEIVETAI ATTO TN paydaia ETTICTANOVIKH Kal
TEXVOAOYIKRA avATITUEN. 270 TTAQiCI0 auTO 0 GAAOTE adIOUQICRATNTOG POAOG TOU OXOAEIOU, WG
BaoikoU KoIvwvIKoU BecpoU, aTo BEPa TNG TTAPOXNG YVWOEWY Kal TNG avaTTTuéng OegloTrTwy,
@aiveTal va UTTOKEITAI € KATTOIO aTTOOUVAPWAN, Yia To Adyo OTI 01 CUVOAKEG BIGUOPPWOANG TWV
YVWOTIKWV 0edoPéVWY gival TTOAUTPOTTES Kal TTOAUTTOIKIAEG. ETTITTAéOV, N onuepivn
TPAYUATIKOTATA OIOUOPPUWVEI EvVa VEO TTAQICIO JOPPWTIKWY KAl KOIVWVIKWY avVayKWV yia To KABg
dtopo, Kupiwg 6oov agopd TNV avalrnTnan, atmokTnon, dlaxEipion Kal agloTroinan Tng véag
yvwone.

H paydaia kal ouvexAg augnaon TnG yvwang Kai TG TTANPo@opiag, TTapd TIG EUKAIPIEG TTOU PaG
TTAPEXEl Kal TNV TTPO0SO0 TTOU ONUATODOTE!, EUTTEPIEXEI KAl TOV KiVOUVO BIEUPUVANG TWV KOIVWVIKWV
avicotTATwV. Na 10 Adyo autéd, n diacediion duvatdTnTag TTPOoRAcNS GAwWV oTNV TTANPOPOpPIa Kal
TN yvwon empBAAAel TV avaykaidTnTa TTAPOXHG iowv eukalpiwyv pddnong. Emmpoéobera, ol
ouvexeic avakaAUWEIg Kal KAIVOTOMIEG aTa didgopa Tredia TNG ETTIOTAUNG KAl TNG TEXVOAoyiag
EMPEPOUV CUVEXH avabewpnan TNG yvwaong, Yeyovog TTou e€avaykdadel TGO Ta ATOPa 600 Kal TIG
KOIVWVIEG va UI0BETOUV TTPOAKTIKEG dia Biou uadnong.

Tautdxpova, Ta @aivopeva Tng diEBvoTToinang Tou TTOAITIOWOU Kal TNG TTAyKOOHIOTToIiNoNG TNg
OIKOVOWiag, o€ auvduUaoHO HE TN «UEIWON» TWV ATTOCTACEWY CUVTEAOUV GTN dnuioupyia
KOIVWVIKOU TTEPIBAANOVTOG HE TTOIKIAIQ TTOMITIGUIKWY, YAWOOIKWY, €BVOTIKWY Kal
KOIVWVIKOOIKOVOUIKWYV XAPAKTNPIOTIKWY. " autd Tpétrel va eAayioTotroindei agevog 1o moavo
evoeXOuEVO TG TMIBOAAG evOG HOVOSIAGTATOU TTONITIOUIKOU HOVTEAOU KAl AQETEPOU N EVIOXUON
@aivouévwy EevopoBiag Kal paTaiopod.

2710 V€O auTo TTEPIBAAAOV TTOU dlapop@WVETal, Bewpeital avaykaia n uioBETnon TTPOTUTTWY
OUMTTEPIPOPAG TTOU XOpPAKTNPiCovTal aTTd OefACUSO OTIG TIVEUMATIKEG KOl AVOPWTTIOTIKEG
agieg. M. autd, 10 oxoAgio KaAgiTal va CUPBAAAEl TTPWTIOTWG OTN SIOUOPPWON TTPOCWTTIKOTATWY
ME OTépeEEG NOIKEG ApPXES Kal IOXUPH auToavTiAnyn Kai va dwael BapulTnTa OTnv IKAvVOTToinon Tou
OUVOAOU TWV oUVAIGONUATIKWY Kal VONTIKWY AVAYKWY Kal evOIapepOVTWY Tou paentn.

To eKTTAIOEUTIKO GUCTNUO avap@ioBnTnTa atroTeAei Bacikd Beaud Tou cUPBAAAEl aTn
OlauOPPWaN TNG TTPOCWTTIKOTNTAG TOU PabnTr Kal TRV APPOVIKN €vTagr) Tou aTnV Kolvwvia.
KaBioTaTtal woTéco €mMTOKTIKA N avAykn va evioxuBoUv atroTEAEOHATIKA Ol JaBnalakég Kal
KOIVWVIKOTTOINTIKEG AEITOUPYIEG TOU OXOAEioU, WOTE va dlapopPwbei Eva 10XUPO OXOAIKO
TTadaywyiko mepIBaAlov. Kata cuvéteia, eival

ATTOPAITNTOG €Vag EKTTAIBEUTIKOG OXEOIAOUOG, HE Evapén aTTd TNV UTTOXPEWTIKA EKTTAiOEUON Kal
UTTO TO TTPIoHUA TWV VEWV BESOUEVWV OAAG Kal TwV €TIBUUNTWY £MIBIWEEWY. O axedIAONOG aUTOG
TTPETTEI VO 0BNYEi 0TN dIANOPPWOn VOGS EKTTAIOEUTIKOU CUCTAPATOG TO OTTOIO TTPETTEI VA
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QAVTOTTOKPIVETAI GTN QUVAMIKA TWV KAIPWY KAl VA aTTavTd OTIG TTPOKAACEIG TNG ETTOXNG MOG, KABwg
N Baacikn diIaudPPWOnN TOU I0XUOVTOG EKTTAIBEUTIKOU GUOTAMATOC TToU EEKivNaE PE TN CUKBOAR Tou
EKTTAIOEUTIKOU OopliAou (AeApoulog, MAnvog, Tplavta@uAlidng) oTIG apxéG TOU TTEPACHUEVOU
aiva Kal Kopuwbnke Tn dOekaetia Tou 1960 pe Tov E. MamravoUutoo atraitei yevvaieg
TTPOCAPUOCTIKEG aAAayEG. Mpog Tnv kateuBuvon auTh

Bewpeital avaykaio va TTpowOnBouv:

a. n e€a0@AANIcN ouvBnNKwYV TTOU ETTITPETTOUV GTO PNABNTH va avaTrTUEEl TNV TTPOCWTTIKATNTA TOU E
I0XUPA auToavTiAnyn, cuvaiodBNPaTikr) oTaBepdTNTA, KPITIKA KAl SIGAEKTIKH IKAVOTNTA KABWG Kal
BeTIKr d1GBE0N YIO GUVEPYATIa KAl QUTEVEPYEIAU HIG TTPOCWTTIKOTNTA UTTEUBUVN, SNUOKPATIKA
Kl EAEUOEPN, PE KOIVWVIKEG KAl AVOPWTTIOTIKEG APXEG, XWPIG BPNOKEUTIKEG KAl TIONITIOUIKEG
TTPOKATAANWYEIG,

B. n dnuioupyia ocuvBnkwv TTou TTapéxouv o€ KABe dtopo Tn duvatdéTnTa TnG dia Biou avavéwaong
YVWOEWV Kal OEEIOTATWY,

Y- N KOANIEPYEIQ TNG IKAVOTNTAG KABE ATOUOU YIa KPITIKH TTPOCEYYION TWV VEWV TEXVOAOYIWV TNG
TIANPOYOPIAG Kal TAG ETTIKOIVWVIAG,

0. n diatpnon TNG KOIVWVIKAG OUVOXNG HECQ ATTO TNV TTAPOXK] ICWV EUKAIPIWV KAl TNV KAAAIEPYEIQ
KOIVWV OTACEWV Kal aglwv,

€. N KOANEPYEIO TNG oUVEIBNONG TOU EUPWTTAioU TTOAITN YE TNV TAUTOXPOVN dlaThAPNoN TNG €OVIKAG
Mag TauTéTNTAG KAl TNG TTONITIOUIKAG OGS QUTOYVWOIag Kal

oT. H avamtugn mvelpatog ouvepyaciag kal CUAAOYIKOTNTAG.

E&aAAou avaloyog gival kal o TTpooavatoAiIopog NG Eupwraikig Evwong yia Tnv ekmaideuon. H
dla@UAagn TNG dNUOKPATIKATNTAG TOU TTOAITIKOU fBiou, TNG eAeuBepiag, TnG aveliBpnaokiag, TNG
aAAnAgyyung, TNG ouAAoyIKOTNTAG, TOU BIEBVIOUOU, TNG BIKAIOGUVNG, TOU TTOAITIOWOU, TNG EPYAaiag,
TNG TIVEUMATIKNG KAAMEPYEIAG KAI TNG KOIVWVIKIG GUVOXAS O€ avoIXTEG TTAOUPAAIOTIKEG KOIVWVIEG,
TTAQICILVOUV TOV KOIVO JeAAOVTIKG OKOTTO TNG EupwTraikrg Ektaideuong.

O okoTrdg auTOG aTTOTEAET KOIVA ETTIBIWEN YIA TNV avATITUEN TNG €BVIKAG EKTTAIOEUTIKAG
TTONITIKAG TWV ETTI HEPOUG EUPWTTAIKWYV XWpwV, AapBavouévou, BEBaia, utrown 0TI TO EKTTAIOEUTIKO
ouoThua KABe xwpag dIakpiveTal Kal KaBopileTal ATTd T OTOIXEIO EKEIVA TTOU AVTATTOKPIVOVTAI OTIG
EBVIKEG Kal TIG AAAEG IBIITEPOTNTEG TNG KOIVWVIAG TNG. ZTO TTACICI0, AOITTOV, auTd, Kal JE YVwHova
TNV avaykadétnTa avaTTuéng Tng oIdTNTAG TNG EKTTAIBEUONG, TTPETTEI va eVTaXOEi Kal To BIKS pag
EKTTAIOEUTIKO UCTNHA HE TIG KATAAANAEG TTPOCAPPOYEG, TTOU Ba TO KATAOTACOUV TTEPICCOTEPO
TTOIOTIKO, TTEPICOOTEPO OUVAUIKO, TTEPIOCCOTEPO ATTOTEAECUATIKO.

2. TENIKEZ APXEZ THZ EKNAIAEYZHZ

H ekmmaudeuTikr) dladikaaia TTPETTEl va SIGUOPPUIVEI CUVBAKEG TTOU TTPOAYOUV TIG &g TNG

dnuokpaTiag, Tou ogRacuoU TWV avepwWTTIVWV SIKAIWPATWY, TNG EIPAVNG Kal TG eAeuBepiag. Me

TNV eKTTAideUOn EMIBIWKETAI N OAGTTAEUPN AVATITUSN TNG TTPOCWTTIKATATAG TOU JaBNTA KAl N

ETTITUXNG KOIVWVIKA EvTagA Tou, a@evog Y€oa atrd Tn CUyKpATNON Kal atrodoxr} KOIVWV aglwv Kal

QAQETEPOU PE TNV AVATITUEN

vVONTIKWYV, GUVAICONUATIKWY Kal WYUXOKIVNTIKWY IKAVOTATWY Kail 8e€loTrTwy. Me Tnv évvoia auTh o

paBnTAG KabioTaTal IKAVOG va aVTIMETWTTICEI e ETITUXIO TIPOBAAUATA KAl ETTITTAEOV va

dlapop@wvel ATTown Kai va AEITOUPYEI WG UTTEUBUVOG Kal veEPYOG TTONITNG 0€ £va DIAPKWG

METABAAAOUEVO Kal aTTAITNTIKO KOIVWVIKO TTEPIBAAAOV. KUplol dEoveg auTrg TnG TTpooTrdbeiag Ba

TIPETTEI VA Eival:

a. n mapoxn YevikAg Traideiag,

B. n KaAAIEpyeIa Twv OEEIOTATWY TOU PaBNTH KAl N avadeign Twv evolapePOVTWY TOU,

Y- N €€ao@AaNIon icwv gukaipiwy Kal dSuvaToTATWY PABnong yia 6Aoug Toug pabnrég,

©. n evioxuon NG TTONITIOUIKAG KAl YAWOCIKAG TAUTOTNTAG OTO TTAQICIO PIAG TTOAUTTONITIOUIKAG
Kolvwviag,

€. N euaioBnTOTTOINON YIO TNV AVAYKAIOTNTA TTPOCTACIAG TOU QUOIKOU TTEPIBAAAOVTOG Kal N
UI0B£TNoN avaAOYwV TTPOTUTTWVY CUUTTEPIPOPAG,

OT. N TTPOETOIYATIA yIa TNV AgIoTToiNON TWV VEWYV TEXVOAOYIWV TTANPOPOPNCNG KAl ETTIKOIVWVIAG,

{. N QUOIKI, WYUXIKA Kal KOIVWVIKA avAaTTTugn Kai

n. N evaioBnToTroinon ae BéuaTta avBpwTTivwy dIKAIWUATWY, TTayKOCUIAS €1pvNG Kal N
dlac@AAion TNG avBpwTTivng alloTTPETTEING.

o) n TTaPOxXN YEVIKAG Traideiag
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H yevikf) TTaideia TTpETTElI va OTOXEUEI OTNV EEACQAAIGN 1IGOPPOTTIOG HETAEU TWV avOPWTTIOTIKWY /

KOIVWVIKWY Kal TwV BETIKWV / TEXVOAOYIKWYV KATEUBUVOEWYV, WOTE va dIaa@aAIfeTal n apuUOVIKA

QUOIKA, TIVEUPATIKA, NOIKA, aiodnTIKA, Kal cuvaioBnuaTikr avamTuén Twv uabntwv. H yevikn

TTaideia TTPETTEI ETTIONG:

i) va oupBAaAAel oTnv avadeitn Kal KAANIEpYEID TwV IBIAITEPWY EVOIOPEPOVTWV Kail BECIOTATWY KABE
HaenTn,

i) va Tou e€ao@aAilel Tn duvatdTnTa TTPOCRACNG O€ TTOIKIAEG TTNYEG TTANPOPAPNONG Kal
aglotroinong TNG TANPo@opPiag yia oTrolodATTOTE BEUQ,

iii) va KaAAIEpyEi TNV IKAVOTNTA KPITIKAG EPUNVEIAG KAl OTOUIKWY ETTIAOYWV CUPPWVA UE TIG
TTPOCWTTIKEG O&iEG Kal AVAYKEG,

iv) va KOAANIEPYET TNV IKOVOTNTO EKPPAONG TWV OKEWEWV KAl TWV ATTOWEWV, JE TNV avATITUEN
TIVEUNATIKWY, KOIVWVIKWYV KAl ETTIKOIVWVIOKWY JEEIOTATWY Kal

iv) va KaBIoTa Toug HabnTéG IKavoug va auvepydlovTal ue GAAQ ATOUA YIa TNV ETTITEUEN KOIVWV
OTOXWV OAAG Kal va EvEPYOUV UTTEUBUVA.

EmmAéov, pe dedopévn Tn paydaia avdatrTuén TG TEXVOAOYIAG Kal TN GUVEXWG
augavopevn aglotroincr] TNG OTOV TTPOCWTTIKO OAAG KOl OTOV €PYACIAKO XWPO, N OXOAIKA
eKTTAiIdEUCN OoPeilel va dnuioupyrnoel ouvOnKeg ol oTToieG Ba emITPETTOUV O€ KAOE pabnTA va
KATAVOEi TO POAO TWV VEWV TEXVOAOYIWY, VA TIG XPNOIUOTIOIET KAl VA TIG OEIOTTOIET JE ETTAPKEIQ,
aAAG Kal va BEATILOVEI CUVEXWG TNV IKAVOTNTA TOU yia TTpOCBaon 0 AuTéG.

H véa katdoTaon, 6TTwg gival ETTOUEVO, TIPORAAAEI ETTITOKTIKA TNV avAykn TTAPOXAG
uywnAoU emTTédoU OXOAIKNG ekTTaideuong. H yevikn TTaudeia Ba TTpétrel va cupBAAAel 61 0N
OUOCWPEUCT) KAl ATTOPVNUOVEUCT ETOINWY YVWOEWY, aAAG oTnv eupUtepn e€olkeiwan Me
Baoikd oToixeia Twv dIAPOPWY YVWAOTIKWY QVTIKEINEVWYV KAl GTAV AVATITUEN YVWOTIKWY KAl
METAYVWOTIKWYV OEEIOTATWY TToU £€ac@aAifouv Tn duvaTtdTNTA KATAVONONG KAl EPUNVEIAG EVVOIWY,
@aivouévwy Kal diadikaaiwy. Me Tov TpOTTO auTtd TTaPEXETAI OTOUG HaBNTES N afidAoyn yvwaon Kal,
péoa atrd dloBePaTIKEG TTPOEKTACEIG, TTPoWOEiTal N S1aoUVdEaT| TNG YE TNV KaBnuepivh {wn). ‘ETol,
dleukoAUveTal n dladikaagia avalrTnong Kai TTpoaywyng TG yvwaong.

oT) H rpogToipacia yia Tnv agiomoinon Twv VEwvV TEXVOAOYIWV TTANPOPOPNONS Kal
€IMIKOIVWViag

O1 véeg Texvohoyieg TTANPO@SAPNONG KAl ETTIKOIVWVIOG UTTOPOUV va aTTOTEAECOUV TTOAUTIUA
epyaAeia yia Tnv atrdéKTNoN yvWwong, yid TNV TTpoaywyn TNG EEATOUIKEUNEVNG EKTTAIGEUONG KAl YIA
TNV e€ac@aAion Tng dia Biou yadnong. H eicaywyr] Kal XpAon Toug OPwWG OTNV EKTTAIOEUTIKA
TPAgn dev Ba TTpETTEl

va QVTIMETWTTIOTEN UTTO TO TIPIOUA €VOG aTTAOU TEXVOAOYIKOU EKOUYXPOVIOHOU WG
QUTOOKOTTOU. Oa TTPETTEl va yivel Je TTaIdaywyIKEG TTPOUTTOBECEIG 01 oTToiEC Ba e€aa@aAicouv Tnv
avBpWTTIOTIKA TTAIBEIO YIA TNV KOIVWVIa TTOU OpapaTi(OUaCTE.

‘ET01 0 HaBnTAG Ba TTpoceyyiael KPITIKA TOOO TNV «KOIVWVia TNG TTANpo@opiagy» 60o Kal TNV
«KoIvwvia TG yvwaong». MNa tnv emtuyia autol Tou OKOTTOU, BeV APKET JOVO 0 EEOTTAICUOG TWV
OXOAgiWV PE TNV aTTapaiTnTN TEXVOAOYIKI) UTTOOOMN, OAAG KUPIWG N epapuoyr véag TTaidaywyIiKnig
oTPATNYIKAG KAl N avaTTTugn KATAAANAWY TTPOYPAUUATWY TTANPOPOPIKAG YIa TV UTTOOTHPIEN OAWY
TWV YVWOTIKWV

avTikelgévwy. Ta olyxpova eKTTAISEUTIKA PECA, TTPOIOVTA TWV TEXVOAOYIWV TTANPOPOPIKNG,
OUPBAAOUV OTNV OTTOTEAETPATIKOTNTA TNG OI6A0KAAIAG, EQOTOV XpNOIMOTTOIOUVTAI JE TOV
KOTAAANAO TpATTO KAl TNV avaAoyn cuyxvotnta. O poAog kal n agia NG xprong Twv
oUyXpovwy eKTTAIOEUTIKWY HECWV Bpickovtal BERala O€ EKEiVa TA XOPAKTNPIOTIKA TTOU TA
dlagopoTrolouv aTrd Ta TTapadoaoiakd péoa. H

avadeign autol Tou pOAOU TWV GUYXPOVWY EKTTAIOEUTIKWY PHETWV ETTITUYXAVETAI PE TNV TTPOTPOTTA
Kal kaBodrynon Tou ekTraideuTikoU. ERaAAeTal Aorrév Ta A.M.Z. va TTpoBAETTOUY, OTTOU
BewpeiTal avaykaio Kal EQIKTO, Kal TNV EKTTOVNOTN GUVOOEUTIKOU

EKTTAIOEUTIKOU AOYIOMIKOU, JE oa®eic odnyieg yia Tnv KAAUTEPN agloTroinor] Tou.

3. T'ENIKEX APXEX TOY AIAOGEMATIKOY ENIAIOY [IIAAIZIOY
I[TPOTPAMMATQN ZIIOYAQN (E.ILILYE.) KAI TON EINIMEPOYX ANAAYTIKQN
I[TPOTPAMMATQON ZIIOYAQN (A.ILX))

210 A.E.I.T.Z. TrpoTeivovTal AUoEIg aTa BewpnTIKA KAl TTPOKTIKA TTPOBAARUATA TTOU apopouv
TNV €TMIAOYN Kal OpyAvwaoTn TNG OXOAIKAG YVWaONG OTNV UTTOXPEWTIKNA EKTTAIOEUTN. 2N
dladikacia autr) Aaudveral utrdwn N EAANVIKN EKTTAIOEUTIKR TTPAYHOTIKOTNTA, OTTWG EXEI
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dlapopewbei 1600 aTod atrown dopwv 0G0 Kal atrd GTroyn OKOTTWY Kal aToXwv. ‘ETol, oTo
A.E.NM.MN.Z. diatnpolvtal Ta diakpItTé padnuata, aAAd Tautdxpova TTpowBouvTal TToIKIAOI
TPOTTOI CUOXETIONG TNG YVWONG a€ OUO Agoveg dIaBEPATIKOTNTAG, TOV KATAKOPUQPO KAl TOV
opIgévTIo agova, OTTwG eEAANOU

uttodnAwveTal Kal atré Tov TTpocdiopioud Tou MNAaigiou MNpoypdupaTog ZTTOUdwY WG
O1aBsuartikou (= opICOvTIOS Agovag) Kal Eviaiou (= KaOTakOpuPog Agovag).

To A.E.MN.MN.Z. otnpiCeTal 0TI BACIKEG APXES KAI TOUG OKOTTOUG TNG aYWYNG KAl TNG
010a0KaAiag, Ye Ta oTroia TiBeTal TO yeviko TTAQICIO Kal opidovTal o1 KAaTeuBUVTApIol AEoVEG yia
TOV TTPOOdIOPICHO TOU TTEPIEXOPEVOU OTTOUBWY KOl TNG EKTTAIBEUTIKNG dIadIKATIOg TNG
MpwtoBabuiag kar Acutepofabuiag Ektaideuong. TOoo To TrEPIEXOUEVO 60O Kal N dladikagia
emeCEPYaaTiag Twv dIa@OpwyV EVVOIWV Kal TTANPOQOPIWY, TTPETTEI va dIAT@AAIfEl TNV ETWTEPIKA
ouvoxn, T

OUVEXEIQ Kal TNV gviaia avdaTiTuén, TIG SIETTIOTAMOVIKEG BEWPROEIG KAl CUOXETIOEIG KOBWG Kal
TIG BIaOeaTIKEG TTPpOEKTAOEIG. Ta aToixeia autd TrepiAauBdavovtal ato A.E.IN.I.Z., yia Tn
OlIauOPPWaN Tou OTToIoU €ANPONCAV UTTOWN KAl Ol OXETIKEG JE TNV eKTTAidEUaN SIOTALEIS TNG
€ANVIKAG VopoBeTiag Kal Twv atro@Acewy TwV GUAAOYIKWY opydvwy TnG EupwTraikng
‘Evwong.

O1 OKOTTOi TOU EKTTAIBEUTIKOU GUGTHATOG, YIO TN XWEA Jag, opiovTal atd To ZUVTayua
(6pBpo 16, §2) wg €€n¢: «H TTadeia atroTeAei Baaikr amooToAr Tou KpdTtoug Kail £XEI OKOTTO
TNV NOIKA, TIVEUPATIKA, ETTAYYEAUATIKN Kal QUOIKA aywyr Twv EAAAvwy, Tnv avamtuén tng
€OVIKNG Kal BpNOKEUTIKNAG auveidnang kai Tn SIATTAACT Toug o€ eAeUBEPOUG Kal UTTEUBUVOUG
TTONITEG». ZUPQWVa, eEGANoU, e Tov N. 1566/85 (apBpo 1, §1) yia Tn «Aour] Kal AeIToupyia
mge

MpwTtoBabuiag kar Acutepofdabuiag ektraideuons» opietal 6T «ZKOTTOG TNG MNpwToR&buIag
ka1 AgutepoAabuIag ekTTaideuong ival va cupBAAAEl aTnv OAGTTAEUPN, APUOVIKA KAl I00PPOTTN
AvAaTITUEN TWV SIAVONTIKWY KAl YUXOOWHATIKWY QUVAPEWY TwV hadnTwy, WaTe, avegdptnTa
atré QUAO Kal KaTaywyr, va €xouv Tn duvaTtotnTta va eEeAiXBouv og OAOKANPWHEVES
TTPOOCWTTIKATNTEG Kal VA {AooUV dNUIoUPYIKA». O OKOTTOG auTdG £CEIDIKEUETAI TTEPAITEPW ME
ETTi NEPOUG OTOXOUG TTOU ava@épovTal oTnv €BVIKA TauTdTNTA, TN BPNOKEUTIKA cuveidnon, Tnv
aydTn yia TNV

eAeuBepia kal TNV KaANIEpyEIa TNG UTTEUBUVOTNTAG Kal TNG ONUIOUPYIKOTNTAG.

ExT6¢ a1mo TIg TTpoava@epBeioeg OXETIKEG DIATAEEIG TOU ZUVTAYUATOG, OPICHEVEG AAAES
TTPORAAAOUV CUYYEVEIG TTPOG TNV OXOAIKN eKTTaidcuon agieg. ZuyKekpiuéva, To apbpo 5A Tou
2UVTAypaTog avagEépel 0TI To SIKAiwWPa OTNV TTANPOPOPNCT KAl TO SIKAIWNA TG CUMMETOXAS
OTNV KoIVwVia TG TTAnpogopiag rpooTaredovral ard To KPATOG.

ETriong, ota apBpa 16 kal 24 Tou ZuvtdyuaTog yiveTal ava@opd oTnv avaykn TrpoaTtaciag g
TEXVNG KAl TWV TTOMITIOTIKWY ayaBwv Kai ato N. 2413/96 TiBeTan TO TTAQICIO QVTIMETWITIONG
SIATTONITIOUIKWY {NTNUATWYV TNG aUyXpovng EAANVIKAG KOIVWVIag n oTToia, TIG TEAEUTAIEG
OekaeTieg OExeTal TIG EMOPACEIS TNG TTOAUTTONITIOUIKOTNTOG. ETNITTAé0V, pE TO N. 2525/98
opiCovTtal o1 kateuBuvTrpiol agoveg avamTugng Tou Eviaiou MNAaiciou kai Twv EMPEPOUG
Mpoypauudrwyv

>1roudwv Kai pe 1o N. 2817/00 TrpoodiopileTal To TTAGICIO yIa TNV EKTTAIOEUCT OTOPWY UE
avatnpieg (AMEA). TéAog, pe Tnv évragn Tng xwpag pag otnv Eupwraikr ‘Evwon, avaduertal
WG avaykaidTnTa N KAAAIEPYEIQ TNG CUVEIONONG TOU €UPWTTAIOU TTOAITN, JE TNV TAuTdXPOVN
dlaTApNon TNG €BVIKAG TAUTOTNTAG KAl TNG TTOAITIOUIKNG JOG QUTOYVWaiag.

>€ 0,11 apopd Tov TTPOCBIOPIoUO TOU TTEPIEXONEVOU OTTOUDWY Yia KABE BaBuida, eKTOG Twv
GAAwv, Ba TTpétTel va AneBei pépiuva woTe va SIACPAAICETAI N ECWTEPIKI) GUVOXT KAl N
TTPOOBEUTIKN avaTITUEN Twv dlIa@opwy evvolwy. H didaokaAia Twv d1a@opwy YVWOTIKWV
QVTIKEIYEVWY Ba TTPETTEI VO OPYOVWVETAI £TCT WOTE VA EEUTTNPETEI TNV ETTITEUEN OTOXWV TTOU
a@opPOoUV TNV aVvATITUEN CUYKEKPIMEVWYV BECIOTATWY / IKavoTATWV. OpIouEVES DECIOTNTEG
ep@avifouv

1I010iTEPN CUVAPEIQ E KATTOI «OMOEIDN» YVWOTIKG QVTIKEIMEVA, VW GAAEG dlaxEovTal O€
TTEPICOOTEPA YVWOTIKA AVTIKEIPEVA Kal yI' auTd BewpoUlvTal aTTapaiTnTES YIa TNV
atmmoTeAeopaTik Padnaon. 21N cuvéxela avagEpovTal de€IOTNTEG TTOU UTTOPOUV va
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XOPOKTNPIOTOUV WG dIaBepaTiKEG A OpICOVTIEG KAl yI' auTO KpiveTal atmmapaitnTo Ta A.M.Z. 6Awv
TWV YVWOTIKWYV QVTIKEINEVWVY VA TTEPIAANBAVOUV OUYKEKPIYEVOUG TPOTTOUG TTPOWBNONS TOUG.
21ToudaIOTEPES ATTO AUTEG

eivai:

o) N de&dtnra TG emkovmviag (OpAle, aKpOaoN, avayvmon, Ypoen,
emyEepnuatoroyia, 616A0yog KTA.),

B) n 6e&0TNTO TNG AMOTEAEGLLOTIKNG ¥PNONG TOV APOUOV Kol TOV LOONLATIKOV
evvolV otV kanuepvn (o,

Y) n 8€§16TNTA / IKAVOTNTA XPHONG TTOIKIAWY TTNYWV Kal EPYOAEiwv TTANPO@OPNONG Kal
ETMIKOIVWVIAG ME OTOXO APEVOG TNV £§eUpean, avdAuon, agioAdynon Kai
Tapouciaon TTANPOPOPIWV KAl APETEPOU TNV TTPOCTACIA ATTO TNV KTTANPOPOPIAKH
putTaAVONY,

0) n de€16TNTA CUVEPYaOiag Pe GAAQ ATOUO O€ OPAdIKEG EPYATIEG,

€) N IKavOTNTA KPITIKAG ETTECEPYOTIag TTANPOPOPIWY, AfiwV Kal TTapadoxwy,

OT) N IKAvOTNTA TNG ETTIAUCNG TTPORANUATWY PETA ATTd TNV KAAAIEPYEID TWV ATTAPAITNTWV
OeCIOTATWYV KAl TPATNYIKWY OXEOIAOHUOU, EAEyXOU, avaTpo®odATNONG Kal S10pOWTIKNG
TapépBaong,

€) n IkavoTNTa OPBOAOYIKWYV ETTIAOYWY, O€ OTOPIKS KAl KOIVWVIKO eTTiTTESO,

n) n ikavoéTnTa dlaxeipiong TOPwWY (PUOIKWY, OIKOVOUIKWY, KOIVWVIKWYV K.4.),

0) n IkavéTNTa TG BNUIOUPYIKAG £TTIVONONG,

1) N IKavOTNTA «€UAioBNTNG avTiAnwng TNG TEXVNG» Kal n dnuioupyia TEXvNG Kal

10) N a€loTToiNoN YVWOoEWV Kal N u10B£TNan aglwv KatdAANAwy yia Tn Slapépewon
TTPOOWTTIKAG dTTowng oTn AW aTToQACEWV.

4. AOMH TQN A.E.N.N.Z. KAITQN A.N.Z. TQN ENIMEPOYZ 'NQXTIKQN
ANTIKEIMENQN

To yeviké pépog Tou A.E.M.M.Z. Ba utmropoloe va XapaKTnpPIoTEl wg To BACIKO TTAaICIo
ava@opdag yia T ouvtagn Twv €Tt pépoug A.E.M.T.Z. Twv d1Ia@OpwV YVWOTIKWV AVTIKEINEVWV
Kal Twv ouvakOAouBwyv A.MN.%. To A.E.N.T.Z. KGBe yvwoTIKOU avTIKEINEVOU XOPaKTNPIZeTal
aTTo TNV ATTAITOUPEVN EUENIEIA WOTE VA UTTAPXEI EUXEPEIA TTIPOCAPHOYNG TOU TTEPIEXONEVOU
Tou, OTTOTE QUTO KpiveTal atTapaitnTo. H eueAifia auTr dev avaipei, aAAd, avTiBeTa, evioxuel TNV
avaykn ul08£TNoNG KPITNPIWY ETTIAOYAG TWV YVWOTIKWY OTOIXEIWV TTOU Ba TTPETTEl Va
AQOUOIWVEI 0 OBNTAG aTTd KABE BIBAKTIKO AVTIKEIUEVO KOl O€ KABE TAEN.

Qg pog Tn dour] Tou, 70 A.E.N.T1.Z. kGBe empépoug OIOAKTIKOU AVTIKEINEVOU TTEPIAGUBAVEI:

a. TOUG YEVIKOUG OKOTTOUG TNG O10a0KaAIag ToU yVWwOTIKOU QVTIKEIUEVOU,

B. Toug GEoVEG TOU YVWAOTIKOU TTEPIEXOMEVOU,

Y. TOUG YEVIKOUG YVWOTIKOUG 0TOXOUG KaBWG Kal TIG agieg, oTAoEIG Kal Oe§IOTNTES TTOU
KaAAIEpyouvTal pe Tn 810A0KAAIG TOU GUYKEKPIPMEVOU YVWOTIKOU QVTIKEIUEVOU KAl

0. eVOEIKTIKEG OepeAIWDEIG Evvoleg DIOBEUATIKAG TTPOCEYYIONG, Ol OTTOIEG DlaXEOVTAl OTO
KeipeVo Twv oXoAIKWYV BIBAiwV Kai atroteAoUlv Tn Bdon yia 10 oxedIAoPo SIaBEPATIKWY
OpaaoTtnplotT)Twy oTa avrioToixa A.lN.Z.
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Annex I1

Informatics/ICT Programme of Study (in Greek)

AIAGEMATIKO ENIAIO MAAIZIO MPOrPAMMATOZ ZMOYAQN NAHPO®OPIKHZ
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